Introduction
In 1969 the universities of North America were caught up in a tumult of student unrest, political actions and drug abuse (7) . As a psychiatrist working in a university student health clinic, I was interested in the factors affecting the mental health and academic functioning of students and began a study at Dalhousie University in . Halifax, Nova Scotia. The 888 students were followed for their entire undergraduate three-year courses until graduation in 1972 (9) .
From 1973 to 1975, 1603 students at six universities in England and Wales were studied (10) . In 1975-76, I 17I undergraduates at Singapore University were included, and also in late 1976, 466 graduating students of the Jamaica campus of the University of the West Indies (11, 12) . Studies are presently ongoing in Kuala Lumpur, Jakarta and Caracas. Unfortunately, similar projects in New Delhi and Colombo were halted during periods of political unrest.
Over the past eight years it has been possible to observe the rhythms and themes of student concerns in universities in many countries and cultures. The reactions reated in an entire society -in the press, m other youth, in adults, and in politicians -are variegated and widespread. Examining these years with university students as the focus reveals much social change Can. Psychiatr. Assoc. J. Vol. 23 (1978) and intergenerational conflict, often cyclical, and so closely interwoven that it becomes difficult to separate cause from effect. The great student demonstrations are no longer occurring in the northern hemisphere but continue in the large universities of the lesser developed nations in the southern hemisphere. The social, economic and political factors involved affect both the students and their countries and cultures. The banners of the student marchers proclaim their country's inner conflicts. With the idealism and exuberance of late adolescence, they act out their elders' often hidden concernsspeak the unspeakable. Anxiety arises then in the society, various defensive positions are tak~n -from military suppression, suspension of classes, to derision and name ca~l~ng. The issues, once stirred, keep arising. The controls imposed become more severe, in some instances more punitive, but in others the conflicts are gradually dealt with -neutralized or resolved positively. The student "cause" becomes a part of that society's evolution -blue jeans the fashion; peace and human rights become presidential campaign themes.
In the developing world, also, students form the vanguard of change. With national independence came demands for education. The universities expanded in the 1960s, turning out thousands of gra-d~ates to fill positions left empty by the WIthdrawal of the colonialists (3). In the early 1970s it became obvious that unemployment was growing among this educated elite (4) . Their attentions turned from the struggle for an education to the struggle for a job. They examined the causes of their unemployment and demonstrated for economic changes and reform of the educational system. In many countries these demonstrations became, and become, violent. Universities close, student leaders are jailed, some die. Time goes by and finally governments fall, national leaders change. The past two years have witnessed this same story in many countries.
It is important to examine the factors underlying what can be viewed as largescale intergenerational conflicts: these include the psychological developments of adolescence, and societal change and social disintegration. Finally we must consider the effect of these stresses on mental health and academic functioning.
Adolescent Development
Aristotle wrote about adolescence:
They have exalted ideas because they have not yet been humbled by life or learned its necessary limitations ... their optimism makes them think themselves equal to great things -and that means having exalted ideas ... their lives are regulated more by moral feeling than by reasoning ... all their mistakes are in the direction of doing things excessively and vehemently (I).
Much has been written about adolescence in the last few decades as well. In the late sixties and early seventies numerous articles and books discussed student protestors and the "generation gap". We learned to think of adolescents in terms such as Erikson's "identity crisis", Anna Freud's "loosening of infantile object ties" and BIos' "second individuation process of adolescence" (2, 5, 8) .
Like Aristotle centuries before, the idealism of youth is noted. Piaget has shown that the ability to reason abstractly develops in mid-adolescence giving the young person a marvelous new tool with which to explore the world (22) . However, in the course of this adventure, not only are certain paths blocked, but others are filled with constraints and obstacles. The inequalities, injustices and practical difficulties in each society are confronted. For some, the realization that dreams do not always come true leads to rebellion, disenchantment and alienation. Recent stu-dies have demonstrated that only a small minority of adolescents fit into this group (14, 20) . Others assimilated and compromised their discoveries into a cohesive belief system incorporating and modifying that of their parents and community. Some conform, as shown in the recent work of Moriarty and Toussieng in the midwest of the United States (18) .
However, it is the minority who preoccupy the adults' view of adolescence: their criticisms often evoking anger, reminders of dissatisfactions which are being ignored, reminders of dreams unrealized, envy of their energies and potentials. All of these factors create feelings of resentment, hostility and impotency as accepted values and roles are scorned or challenged. And yet all this is part of the constant cycle of generations and of our socio-cultural evolution. Eventually youth become the adults and the struggle continues.
Social Change and Disintegration
All of the foregoing are magnified when the society is itself greatly changing, or disintegrating. Philips and Szurek point out that, "In periods of so-called rapid social change, it is not only the speed of change that deserves consideration, but elements of the total situation that add to parental frustration and lead to exacerbation of neuroticisms" (21) . The insecure parent finds it difficult to advise or to control his growing children. If this insecurity is based on socioeconomic conditions which are affecting his family's existence, then it becomes more difficult to help the youngster achieve his own sense of worth and establish his own goals. The university student is attempting to develop his future life style and values while obtaining an education and thus a career. At the same time, events in his family, society and country are also occurring; political, economic and social stresses influence his existence. Their effect on his emotional and, therefore, his intellectual functioning can add to or detract from his studies.
It is well recognized that rapid social change creates stresses detrimental to psychological stability (19, 23) . Further-more, social disintegration alone or as a result of this social change is stressful (15) . The effects of stress on the individual depend upon a number of factors such as ego strength (including self-esteem and a sense of identity), interpersonal supports, concurrent life situation, expectations of oneself and of others, goals, past and present, socio-cultural environment, and so on. The outcome -the strain produced -may be negligible, minimal, noticeable or severe. It may be evidenced in psychosomatic or psychological symptomatology, acted out or internalized.
The middle and late years ofadolescence thus provide an ideal medium for the production of stress. Aware of the changes around them, they themselves are changing and ultimately contributing to the changes in their society. But during the process it is necessary to have something against which to reflect. The rapidly changing society does not provide this. Identity then cannot develop in terms of family and cultural values because these are being upset. Therefore, in the lesser developed countries identity becomes linked to obtaining a university degree in order to join the new technological, more Western-oriented society. For many families, the student's goals are unlike any they have known before. The parents cannot offer support of any kind because their child has left the world they know.
For the student in these countries, education usually means leaving home. At university they are exposed to a variety of cultures and beliefs. Often, even the food is strange. Ties to family become stretched. Many are thus alone and unknown. They are trying to study, to assimilate this knowledge with their perceptions of their world and themselves. They can visualize the ideal but see the reality of socioeconomic uncertainty and vast cultural changes. They examine the political leaders of the country and hold them responsible. Thus they are experiencing the psychological development phenomena of adolescence along with the development changes of their countries. At the same time they are trying to get that degree which may give them a job.
The studies completed in my project to date reveal the following:
In 1969-1972, 71% of Dalhousie University students attended the Student Health Clinic. Forty-five percent with psychological complaints were seen by psychiatrists and 18% by general practitioners. In 1975 in Britain, 81% of students utilized their university's clinic with an average from the six universities of 13.7% seeking some form of psychotherapy or counselling (range 7% to 24%). In 1975-1976, in Singapore, 67% attended the clinic and 3% reported psychological problems. The clinic's own statistics report 25.3% had psychiatric diagnosis.
In order to comment on these findings it is necessary first to look briefly at these students and their milieu at the time of the respective studies.
The 19608 in North America
In the 1960s young people became very preoccupied with Western society and its many problems. The Peace Movement and ecological concerns in the United States affected Canadian youth as well. As resistance to the Vietnam war grew, more and more American students came to Canadian universities. The abuse of nonmedical drugs was widespread, and at the time of the Dalhousie study, Halifax was being called "Speed City, North America" in newspapers. As the disenchantment with the adults of the work ethic world grew, idealism spread into political activities, sexual inhibitions diminished and the established religions of the West decreased in significance.
Students on campus often spent more time talking and planning than in studying -the need fora university education seemed unimportant to many. Above all, one was to learn all one could about oneself. Eric Erikson's books were read avidly and the question "who am I?" was commonplace. During this search for self, many students took a year or more off and talked of their "psychosocial moratorium" (6) . In quest of a "meaningful" future, they explored communal living, Eastern religions, rural living and so-called mind expanding drugs. Interest in the professions of law and medicine was frowned upon; sciences were dropped in favour of courses in philosophy, sociology, psychology and literature. Within this new youth culture many found it difficult to determine their own goals and self concepts. Their world was changing and they had to find some place in it or "drop out". For some, the problem became a crisis as graduation drew nearer. Unable to concentrate on their studies, their assignments piling up, they complained of headaches, insomnia, anxiety and symptoms of depression. Many had psychosomatic ailments.
Parents found much ofthis bewilderingly uncomprehensible. They worried about their children's use of drugs and sexual behaviour. They argued about long hair and blue jeans. They grew anxious about these new ideas and living styles. Conflicts emerged on every level and were reflected in the Arts, and in the press. There was an increasing emphasis on youth and a growth of agencies and treatment facilities specifically for them. As the Dalhousie study indicates, psychiatrists at university health clinics had busy practices.
The 1970s in Britain, Singapore, Jamaica
In Britain, a similar picture appeared but a few years later and altered somewhat by British culture and social structure. The universities included in my project from 1973-1975 reflected this. More detailed analysis can be found elsewhere but the students' perceptions of their mental health varied from campus to campus (13) . This was directly related to the emphasis placed on the "psychological" at the university as compared to the practical task of obtaining ajob-oriented education. Thus at a university known for its attention to the liberal arts, for its students' liberal beliefs, and its psychodynamically oriented Health Service, the number reporting psychological problems was very high. At the opposite end, a more traditionally run university discouraged student unorthodoxy and provided an occupational health-based medical clinic. These stu-dents felt they had few psychological difficulties. Jobs in Britain were increasingly hard to find, salaries were low and the value of the pound was falling. Many graduates talked of emigrating. University education was open to all under a grants system, but family background and accent still limited the future of many. It was a gradually changing society.
Singapore in 1976 was growing rapidly economically. Job prospects were good in that technological society. The university students were mostly Chinese and came from strictly traditional families. They were reluctant to admit any psychological concerns yet the result was twice that found by Lin et al. in Taiwan in 1969 for a similar age group (17) . Student leaders were arrested and the Student Union closed. These students are far behind their counterparts in North America and Britain in their evolution. Their culture and authoritarian society made this difference inevitable, but one wonders for how long:
Jamaica is the site of the main campus of the University of the West Indies. Students come there from all over the Caribbean, but the majority are Jamaican. The class who graduated in late 1976 all found jobs, mostly as teachers, whatever their training. Their incidence of mental health pro blems appears directly related to socioeconomic factors. The findings will be elaborated upon in a later paper. These students are upwardly mobile in a politically and economically unstable nation. The student unrest of a few years ago is not now in evidence, but the problems remain -63% are unhappy. As in other developing countries, they are an elite; they will shape the future from their dissatisfaction with the present.
The Present in Canada
The discontent of the 1960s has evolved gradually into a new anxiety in the late 1970s in Canada. Concern for social values has been internalized as well as having resulted in new legislation governing human rights and ecology. Today's youth are occupied with the task of obtaining em- As unemployment and inflation grow, youth cannot afford to contemplate the ideal with the dedication of the last decade. Religious belief is growing important with adherence to cults as well as to the more traditional beliefs. Here, a new arena for intergenerational conflict exists although not yet a problem in Canada. As uncertainty about economics grows, the value of a university education once discussed theoretically is a practical question. Statistics Canada reported recently that only 37.5% of those graduates with bachelors degrees found jobs that required holding a degree. This was a report for the first nine months of 1974 and is probably higher for 1977. Between 1970-1975, the percentage of 15 to 24-year-olds in the labour force grew faster in Canada than in any other major industrialized country (24) .
Yet, in some developing countries unemployment of university graduates has existed for a decade or more. Higher degrees are sought; surely this one will get the job -any job. As hope is frustrated, anger replaces it. The youth of the 1960s asked for a better society. In the 1970s they ask for a reward for their conformity to the work ethic. It is confusing when this is not forthcoming and results in a decreased sense of personal worth and a growing feeling of injustice. Social values are questioned and frustrations can be acted out in violence. Simultaneously, the social base is changing and disintegrating. They are experiencing "an erosion of norms" (16) . With this uncertainty comes personal stress and eventually an increase in psychiatric symptomatology. Socioeconomic and political developments within a country affect the entire society. Youth become the barometer as well as the instigators of change because of their own developmental needs. Intergenerational conflict is merely a reflection, or diversion, of this continuous cycle.
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Summary
University students of the late I960s and 1970s have been included in a study of factors affecting their mental health and academic functioning in many countries and cultures. Social change and intergenerational conflict were seen to be almost inseparable as social, economic and political concerns involve both students and their countries. Results of studies at Dalhousie University, six British universities, and the University of Singapore are examined in light of the socioeconomic problems existing at the time. High unemployment of university graduates, a growing factor in developing and developed nations, is pointed to as a major stress during a university education in the late 1970s.
